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Introduction
The COVID-19 pandemic has significantly impacted educational systems worldwide,
leading to the rapid shift from traditional classroom settings to online learning platforms. This
sudden transition challenged teachers to adapt quickly to new teaching environments, tools,
and methodologies. As restrictions eased, institutions began to reopen, and teachers were given
the option to continue online teaching or return to in-person classrooms. This shift has sparked
discussions about the effectiveness, practicality, and future of these two teaching formats.

Teachers’ preferences between online and in-person formats are shaped by multiple factors,
including convenience, engagement with students, and access to resources. Online teaching
offers flexibility and a broader range of tools, yet it also presents challenges such as managing
student participation and technical difficulties. On the other hand, in-person classes promote
face-to-face interaction, fostering stronger rapport with students, but may lack the flexibility
found in online instruction.

Understanding teachers’ preferences is crucial as educational institutions aim to adopt
sustainable teaching practices post-pandemic. Exploring teachers' motivations for choosing one
format over the other will provide insights into designing effective hybrid models that balance
the advantages of both approaches. This study, therefore, investigates the factors influencing
teachers' decisions to teach online or in person, focusing on their experiences, challenges, and
motivations in both settings.

1. What are the primary factors influencing English language teachers' preferences for
online versus in-person teaching formats in the post-pandemic era?

2. How do English language teachers perceive the effectiveness of online and in-person
teaching in terms of student engagement and learning outcomes?

3. What are the perceived benefits and challenges of online English language instruction
from the perspective of teachers?

Main Research Objectives

1. To identify and analyze the key factors influencing English language teachers'
preferences for online versus in-person teaching formats.

2. To evaluate English language teachers' perceptions of the effectiveness of online and
in-person teaching in terms of student engagement and learning outcomes.

3. To explore the benefits and challenges associated with online English language
instruction from the teachers' perspective.

Statement of the Problem

The global outbreak of COVID-19 led schools around the world to quickly switch from in-
person to online learning, greatly affecting how teaching and learning are conducted. While a
few educators easily transitioned to teaching online, many encountered various obstacles.
English language teachers' preferences and motivations for teaching online versus in-person
formats are not well understood. This lack of understanding is preventing the creation of
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successful teaching methods and policies that support teachers and improve educational results.
This research seeks to tackle this problem by examining what English language teachers prefer
and what motivates them, offering valuable information to improve strategies and policies in a
post-pandemic educational environment.

Importance of the Study

This research is vital as it explores English language instructors' choices and reasons for
teaching online or in person, a subject that has become more important because of the effects
of the COVID-19 pandemic on education. The study offers important insights to help
policymakers, educational institutions, and teachers improve teaching practices in the post-
pandemic period by understanding these preferences. The results can guide the creation of
training programs, teaching methods, and technological resources to enhance effective
instruction across different platforms. Furthermore, this study guarantees the participation of
teachers in conversations regarding the future of education, which adds value to the larger area
of educational technology and teaching methods.

Literature Review

The shift from in-person to online teaching formats has been widely studied, with scholars
exploring its impact on both educators and learners. Drawing on constructivist learning theory,
which emphasizes the importance of active engagement and meaningful interaction in the
learning process, researchers argue that both online and in-person classrooms offer unique
affordances. Online learning environments encourage self-directed learning and flexibility,
while in-person classes facilitate immediate feedback and stronger interpersonal connections.
Furthermore, Self-Determination Theory suggests that teachers’ choices regarding
instructional formats are driven by intrinsic and extrinsic motivations, such as autonomy,
competence, and relatedness. These theoretical perspectives provide a useful lens for
examining teachers' preferences and motivations in selecting online or in-person teaching
formats, as explored in this study.

Studies have shown that students often feel they learn more effectively through in-person
interactions compared to online settings. This preference is partly due to the reduced anxiety
levels that many students experience in face-to-face environments. For instance, Martinsen and
Thompson (2024) found that students reported higher levels of learning and lower levels of
anxiety during in-person interactions. However, these students also acknowledged that certain
online services could enhance their language learning in ways similar to in-person interactions.
Each setting—online or in-person—offers distinct advantages and disadvantages concerning
practicality and learning outcomes.

Another critical aspect of this debate is the impact on academic performance. Research by
Kemp and Grieve (2014) suggests that online and face-to-face activities can lead to similar
levels of academic performance. Their study concluded that while students prefer to complete
written activities online due to the flexibility it offers, they find in-person discussions more
engaging and beneficial. This dual preference highlights the potential for hybrid course
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structures, where online learning is utilized for individual tasks and face-to-face interactions
are reserved for group discussions. By structuring classes in this manner, course developers
can harness the benefits of both formats, ensuring that students receive a well-rounded
educational experience.

Advantages of Online English Language Instruction

The rise in popularity of online English language teaching is growing because of its
numerous advantages, appealing to both teachers and students. A major benefit of a flexible
schedule is the ability of teachers and students to efficiently manage their time. This flexibility
enables reaching a variety of students, including those who are remote or unable to attend
classes in person. Moreover, online platforms allow teachers to integrate diverse multimedia
resources into their teaching, enhancing the learning experience and catering to various
learning preferences.

According to Hamzehloo and Hamzehloo (2021), online instruction facilitates the
improvement of English language skills such as reading, writing, listening, and speaking more
efficiently through the use of technology. This technological integration not only enhances
communication and globalization but also boosts the overall quality of teaching and education.
The individualized learning paths offered by online platforms allow educators to address the
specific needs of each student, fostering a more personalized and effective learning
environment. A study by Riaz et al. (2023) found that a significant 72% of students preferred
to continue with online education even after the pandemic. This preference stemmed from the
comfort, alertness, satisfaction, and improved exam performance linked to online learning. The
flexibility and convenience of virtual classes were highlighted as key factors that enhanced the
learning experience for many learners.

E-learning is not only an effective way to transfer knowledge but also provides significant
benefits for both students and teachers. As noted by Hamzehloo and Hamzehloo (2022), online
education offers flexibility and comfort, making the educational environment more conducive
to learning. This mode of instruction simplifies interaction and helps in developing students'
skills by offering a more adaptable and accessible learning experience.

Furthermore, students have reported favorable outcomes regarding their practical language
competency and the enhancement of their language skills in real-world situations. Wahid et al.
(2023) found that most students found it easier to stay motivated and disciplined when using
online tools, which significantly impacted their motivation and overall learning experience.

The positive effects of online learning are not limited to young learners. Shirvan (2021)
highlighted that adult learners, particularly non-native English speakers, also benefit from the
learner-centered approach that online education facilitates. This approach helps in addressing
the specific needs of adult learners, making the learning process more effective and engaging.
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Ropa and Malahova (2023) suggested that synchronous online live classes, when
supplemented with continuous support from teaching personnel, regular offline meetings, and
access to specially designed online resources, can facilitate the continuous and steady
development of all language skills. This blended approach ensures that students receive
comprehensive support, combining the best elements of both online and in-person learning.

Interestingly, foreign language enjoyment (FLE) has been found to thrive under both in-
person and emergency remote teaching (ERT) conditions. Resnik et al. (2023) discovered that
while FLE in in-person classes is linked to rich social interactions, it is also fostered in remote
settings through the convenience and comfort of learning from home and increased learner
autonomy. Despite physical isolation, students managed to establish strong social connections
in ERT classes, showing that FLE can flourish in various circumstances as long as there are
stimulating interactions and supportive teachers.

Distance teaching has also provided educators with the opportunity to experiment with
alternative teaching methods, tools, and assessments. Alolaywi (2021) reported that teachers
felt relieved from some of the burdens associated with in-person teaching, allowing them to
focus more on their core teaching roles. However, it was noted that despite these benefits, e-
teaching cannot easily replace traditional education entirely.

Effective online tools can replicate key components of content delivery, activities,
assessments, and virtual proctored exams. Chen et al. (2022) found that while instructors and
students appreciated the benefits of online learning, they did not wish for in-person learning to
disappear entirely. Rather than that, they suggested a versatile method that mixes face-to-face,
virtual, and self-paced course formats based on individual choices.

Moreover, Gorman and Staley (2018) found that online instruction could be more effective
than in-person teaching for improving performance on specific tasks, such as literature review
assignments, and was preferred by on-campus students for learning information literacy skills.
This preference underscores the potential of online learning to cater to the diverse needs of
students in various educational contexts.

Challenges and Limitations of Online English Language Instruction

Even though online English language instruction has many benefits, it also faces various
obstacles that may impede its success. A key concern is technical problems, like inconsistent
internet connectivity, that can interfere with the learning experience for students and teachers
alike. Moreover, the absence of in-person communication can hinder the formation of robust
teacher-student connections and create challenges in sustaining student attention and handling
classroom dynamics efficiently. A study conducted by Hatmanto and Purwanti (2019)
uncovered that instructors and students within English education departments encounter
different obstacles when it comes to online instruction. These obstacles involve cognitive and
metacognitive challenges, along with problems linked to learning styles and preferences. These
difficulties can hinder students in adjusting to online learning and reaching their maximum
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capabilities. Nishimwe (2022) highlighted that online learning often lacks the engagement and
social interaction found in traditional classrooms, leading to disruptions and difficulties in
maintaining discipline. Without a structured environment, students may struggle to stay
focused and motivated. Similarly, Zufiga (2022) noted that online education can increase
anxiety and lower motivation. Factors such as connectivity issues, the absence of non-verbal
communication, and the instructor’s teaching style contribute to these challenges, potentially
impeding  effective  learning and  reducing overall  student  satisfaction.

The implementation of online learning is made more complex by factors such as teachers'
ICT skills, available infrastructure and resources, and the adequacy of their working conditions.
Jayampathy and colleagues (2023) discovered that these variables had a notable beneficial
effect on the effective execution of e-learning amid the COVID-19 outbreak. Yet, if these
components are absent, the efficiency of virtual teaching may be greatly diminished. Mese and
Sevilen (2021) identified several negative perceptions of online education among students,
including limited social interaction, unmet expectations, organizational difficulties, and
challenges with the learning environment. These issues can foster feelings of isolation and
frustration, ultimately diminishing the quality of the learning experience. Similarly, Jelena et
al. (2022) observed that, although technology and digital tools can boost motivation, online
classes tend to reduce speaking anxiety. However, they emphasized the need for strategies to
manage overall student anxiety and promote active engagement. This suggests that while online
learning alleviates some stressors, other forms of anxiety and disengagement still require
attention.

In 2022, Alufohai found various barriers to implementing e-learning in Open and Distance
Learning (ODL) centers amid the COVID-19 pandemic. Some of the restrictions are limited
human resources, funding shortages, the absence of e-learning technology, restrictions on ICT
and internet speed, unreliable electricity supply, and problems in institutional management.
These obstacles emphasize the importance of significant investment and assistance to guarantee
the effective execution of online English language teaching.

The perception and performance of students in online courses also present challenges. Price
Banks and Vergez (2022) found that students generally rated online courses more negatively
compared to in-person courses. Their study showed significant differences in student
achievement and perception based on the type of course delivery. Although there was a weak
positive relationship between student achievement and their perception of the learning
modality, the overall preference for in-person learning indicates that online instruction may not
fully meet the needs and expectations of all students.

In conclusion, while online English language instruction offers flexibility and the potential
for innovative teaching methods, it also faces several challenges that can impact its
effectiveness. Addressing technical issues, enhancing teacher competence in ICT, improving
infrastructure, and considering students' learning preferences are critical steps in overcoming
these challenges. By acknowledging and addressing these limitations, educators and
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policymakers can better support the successful integration of online learning in English
language education.

Benefits of In-Person English Language Instruction

In-person instruction offers the irreplaceable value of direct interaction between teachers
and students, which significantly enhances the learning experience. This format supports better
communication, immediate feedback, and the ability to conduct hands-on activities that are
often crucial for language acquisition. The structured environment of a physical classroom also
helps in maintaining discipline and focus among students, contributing to a more conducive
learning atmosphere. Larson et al. (2023) found that students participating in mixed modalities
or attending in-person classes outperformed those in live online sessions. The flexibility to
select their preferred learning modality proved advantageous, as it allowed students to align
their learning styles and schedules, leading to improved performance and greater satisfaction.

Face-to-face communication between students and teachers creates a stronger emotional
bond that boosts motivation and engagement levels. Resnik et al. (2023) discovered that
students who are more autonomous and emotionally intelligent typically have a greater
enjoyment of foreign language (FL) classes, even when facing difficult situations. They pointed
out that the lack of physical presence in classrooms diminishes emotional bonds and severs the
connection between students, as classes taught remotely lack emotional impact.

Considering the course content, student's needs, preferences, and both teachers' and learners'
technological proficiency helps in finding a balance between the advantages and difficulties of
online and in-person formats. Hybrid approaches that blend digital and face-to-face
components can provide a workable remedy, utilizing the advantages of both formats to
enhance the educational experience. Cowan et al. (2022) discovered that there were no notable
variances in student knowledge gain when comparing traditional in-person learning with online
educational platforms, indicating that both could be successful given appropriate
circumstances.

However, Gufron (2023) highlighted that students often prefer offline classes due to better
interaction, comfort, comprehension, and language practice. Offline learning leads to higher
satisfaction, improved language skills, and fosters greater engagement compared to online
learning, which may have limitations. These varied perspectives underscore the complexity of
learning preferences and the need for tailored language acquisition strategies.

Interviews conducted by Zakiyah et al. (2024) further indicated a preference for offline
learning, primarily due to issues with internet connectivity and home distractions affecting
comprehension in tests such as TOEFL. These findings suggest that while online learning
offers flexibility and access, the traditional classroom environment remains essential for many
learners to achieve their full potential.
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It shows while in-person instruction provides unparalleled benefits through direct
interaction and emotional engagement, a hybrid approach that combines the best of both online
and offline learning environments can address diverse student needs. By understanding and
integrating the strengths of each format, educators can create a more effective and satisfying
learning experience for students.

Methodology

This study employs a mixed-methods design to explore English teachers’ preferences and
motivations for online versus in-person teaching formats. A quantitative survey was used to
collect data from a sample of teachers, providing insights into general patterns and trends. In
addition, qualitative interviews were conducted with a subset of participants to gain deeper
understanding of their personal motivations and contextual factors influencing their
preferences. This combination of quantitative and qualitative data allows for a more
comprehensive analysis, aligning with the study's aim to capture both measurable outcomes
and subjective experiences.

Participants
This study involved 53 English language teachers who participated in an online survey. The

participants were recruited through various educational networks and institutions, ensuring a
diverse sample from different teaching levels and contexts. The survey link was disseminated
via email and social media like LinkedIn and Telegram leading the participants to a
questionnaire hosted on the Civilica platform. The questionnaire comprised multiple questions
designed to gather detailed data on their preferences, experiences, and motivations regarding
online and in-person teaching formats. This method made sure to include various viewpoints,
leading to a thorough comprehension of the factors affecting English language teachers'
preferences for classroom formats after the pandemic.

Instrument
For this study, data was gathered through the creation of a detailed survey that included a

variety of question types such as multiple-choice, Likert scale, and multiple-answer questions.
The questionnaire aimed to capture a wide array of information regarding English language
teachers' preferences and motivations for choosing between online and in-person teaching
formats.

The questionnaire was hosted on the Civilica platform, ensuring easy access and completion
for participants. This combination of question types facilitated a comprehensive analysis of the
nuanced factors impacting English language teachers' decisions regarding online and in-person
instruction.

Procedure
The study's data collection process consisted of multiple meticulously planned phases to
guarantee thorough and precise data collection. At first, a comprehensive survey was created.
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This study included different kinds of questions, such as multiple-choice, Likert scale, and
multiple-answer questions. The main goal of the research was to collect detailed data on the
preferences and rationales of English language teachers for online and in-person teaching
methods.

Next, the recruitment of participants was conducted. The questionnaire link was
disseminated to English language teachers through a variety of educational networks and
institutions. Participants, who represented a broad spectrum of teaching levels and contexts,
received the survey link via email. This link directed them to the Civilica platform, where the
survey was hosted.

The data collection phase involved participants completing the online questionnaire. They
provided their responses to the multiple-choice, Likert scale, and multiple-answer questions,
resulting in the collection of 53 responses. This sample size ensured a diverse range of
perspectives from English language teachers. After collecting the data, the analysis was carried
out with the help of SPSS Statistics software. The analysis included using descriptive statistics
to summarize data and inferential statistics to examine relationships and differences between
variables. In conclusion, the interpretation stage included studying the statistical analysis
results to grasp the main factors affecting English language teachers' choices between online
and in-person teaching formats. These results were then used to reach conclusions and provide
suggestions to enhance teaching methods in the post-pandemic education field.

Data Analysis

The data analysis section of this study provides a detailed exploration of the respondents'
characteristics and their preferences regarding teaching formats. By examining demographic
information, teaching experience, and various aspects of teaching practices, this analysis aims
to offer valuable insights into the current landscape of English language instruction. The
following sections will present a thorough overview of the respondents' backgrounds, their
teaching methods, and their attitudes toward online and in-person teaching, shedding light on
the factors influencing their preferences and experiences. This examination will help to
understand the broader trends and implications for English language education in today's
evolving educational environment.

Demographic Information:
Gender

The majority of respondents are female (62.3%), indicating a higher participation rate
among female English teachers. This gender disparity may influence the trends and
preferences observed in the responses, as gender can play a role in teaching styles and
technological adaptation.

Age
The predominant age group is 35-44 years old (47.2%). This suggests that a significant
portion of the respondents are experienced educators, possibly influencing their comfort levels
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and preferences for teaching methods. Younger teachers might be more adaptable to new
technologies compared to older age groups.

Teaching Experience:

Most respondents have more than 10 years of teaching experience (58.5%), indicating a
seasoned group of educators. This experience level may correlate with preferences for
traditional methods or familiarity with specific teaching strategies.

Current Teaching Method:
Figure 1. Teaching method distribution

uin-Person  ® Online = Both of them

Half of the respondents teach in person (50.9%), while a significant portion (28.3%) uses
both methods. This distribution suggests a balanced perspective on the benefits and challenges
of online and in-person teaching formats. These teaching methods are visualized in Figure 1.

Preference for Online Teaching:
Do you like teaching online?

A substantial majority (87.5%) enjoy teaching online, indicating a positive reception
towards online teaching among those currently using this method. This preference might be
driven by perceived advantages such as flexibility and innovative tools.

Advantages of Teaching Online:

The most cited advantages are the use of innovative teaching tools (76.2%) and reaching a
wider audience (66.7%). Flexibility in scheduling is also highly valued (61.9%). These benefits
highlight the perceived strengths of online teaching in terms of modern educational practices
and audience reach. These preferences are visualized in Figure 2.
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Figure 2. Reasons for preferring Online teaching
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Reasons for Not Teaching Online:
Technical difficulties and challenges in assessing student performance are notable barriers

(both 17.9%). However, a significant portion (28.6%) indicated no particular issues, suggesting
a mixed perception of the obstacles to online teaching. These concerns are depicted in Figure 3.

Figure 3. Reasons for Disliking Online Teaching
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Type of English Language Courses:

Most respondents teach both general and special-purpose English courses (57.7%),
indicating a diverse teaching portfolio. This mix may require varied teaching strategies and
adaptability to different student needs.

Use of Cellphones for Teaching:
Most respondents are skilled or very skilled in using cell phones for teaching (61.6%),
indicating an overall ease in incorporating mobile technology into their teaching methods.
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Use of Learning Management Systems:

65.4% of respondents exhibit proficiency or high proficiency levels in learning
management systems. This indicates a substantial use of digital platforms for educational
purposes.

Use of Social Media Platforms for Teaching:
A large majority (75%) use social media platforms for teaching, indicating that these tools
are a common supplement to traditional and online teaching methods.

Use of Video Conferencing Tools:
Most respondents are proficient or highly proficient in using video conferencing tools
(60%), reflecting their integration into teaching practices, especially in online settings.

Handling Technical Problems:
The majority (70.8%) handle technical problems themselves, indicating a high level of self-
reliance and technical competence among respondents.

Training in Information Technology:

A significant portion (27.3%) have not taken any IT courses, while those who have focused
on Office tools (33.3%) and Internet skills (24.2%). This suggests varied levels of formal IT
training among respondents.

Comfort with Technology:
A vast majority (88%) feel comfortable using technology in their teaching, indicating a
strong sense of technological confidence.

Individualized Instruction in Online Classes:
A large percentage (64%) believe or strongly agree that online classes provide improved
personalized instruction, suggesting a perceived advantage of online education.

Managing Student Engagement in Online Classes:

Opinions vary, as 44% believe that handling student engagement is simpler in an online
setting, 28% have no strong feelings either way, and 24% do not agree that it is easier. This
shows different levels of student involvement in online activities.

Personal Connection and Interaction in In-person Classes:

Most people (64%) agree or strongly agree that they appreciate personal connection and
interaction in face-to-face classes. This indicates that many teachers value personal
interactions, emphasizing the significance of in-person communication in education.

Preference for Structured Environment of In-person Classes:
A majority of survey participants (57.7%) have a neutral stance on the organized setting of
face-to-face lessons, with 34.6% expressing agreement or strong agreement with it. This shows
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that while some teachers value the format of traditional classes, others may not have a particular
view on this matter.

Effectiveness of Hands-On Learning Activities in In-person Classes:

Most respondents are neutral (46.2%) about the effectiveness of hands-on learning activities
in in-person classes, while 38.4% agree or strongly agree. This suggests a mixed perception of
the value of hands-on activities, with some teachers finding them beneficial and others less
convinced.

Overall Experience with Online Teaching:

A majority of respondents (76.9%) report a positive or very positive experience with online
teaching, indicating overall satisfaction with this mode of instruction. This positive outlook
aligns with the higher preference for online teaching seen earlier.

Overall Experience with In-person Teaching:

Most respondents (76.9%) also report a positive or very positive experience with in-person
teaching. This high level of satisfaction reflects the continued value placed on traditional
classroom settings.

Student Engagement in Online vs. In-person Classes:

A majority (44%) of respondents disagree that students are more engaged in online classes
compared to in-person classes, indicating that engagement levels may not be universally higher
online. This contrasts with the more positive views on online teaching overall.

Learning Outcomes in Online vs. In-person Classes:

There is a split in opinions regarding whether students perform better academically in
traditional face-to-face classes compared to virtual online classes, with 38.5% in agreement
and 38.5% remaining neutral. This implies that learning results could be viewed as comparable
in both forms or that variances are not substantial for every participant.

Results
The results of the study reveal significant insights into the preferences and motivations of

English language teachers regarding online and in-person teaching formats. Demographically,
the majority of respondents were female (62.3%) and predominantly aged 35-44 years (47.2%),
suggesting a seasoned group of educators with substantial experience. Most participants
(58.5%) reported having more than 10 years of teaching experience, indicating a depth of
professional background that likely influences their perspectives on teaching methods.

A notable finding is that half of the respondents (50.9%) currently teach in-person, while a
significant portion (28.3%) employs both online and in-person methods. This distribution
underscores a balanced perspective on the benefits and challenges of each format. Interestingly,
a substantial majority (87.5%) expressed enjoyment in teaching online, with the primary
advantages cited being the use of innovative teaching tools (76.2%), the ability to reach a wider
audience (66.7%), and flexibility in scheduling (61.9%).
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Despite these advantages, technical difficulties and challenges in assessing student
performance were notable barriers for some teachers (both cited by 17.9%). Additionally, a
significant portion (28.6%) indicated no particular issues with online teaching, suggesting a
mixed perception of its obstacles. The proficiency levels with educational technologies among
respondents were relatively high, with 61.6% feeling proficient or highly proficient in using
cell phones for teaching and 65.4% with learning management systems. This reflects a general
comfort level with integrating digital tools into their teaching practices.

A large majority (75%) also use social media platforms for teaching, and most respondents
(60%) are proficient or highly proficient in using video conferencing tools. This indicates that
these tools are common supplements to both traditional and online teaching methods.
Additionally, 70.8% of people resolve technical issues on their own, showing a strong sense of
independence and technical skill.

Interestingly, a large percentage (64%) believed that online courses offer improved
personalized teaching, showing a perceived advantage of online education. Nevertheless, there
were varying opinions on student involvement, as 44% found it easier to manage engagement
online, 28% were unsure, and 24% thought it was more difficult. This indicates different levels
of student involvement in online environments.

In terms of personal connection and interaction, 64% of respondents valued this aspect
highly in in-person classes, highlighting the importance of face-to-face communication in the
educational process. Additionally, while 57.7% were neutral regarding the structured
environment of in-person classes, 34.6% appreciated this structure. Opinions varied on the
effectiveness of hands-on learning activities, with 46.2% expressing neutrality and 38.4%
agreeing or strongly agreeing on their effectiveness.

In total, 76.9% of participants expressed satisfaction with online and in-person teaching,
stating a positive or very positive experience with both methods. Nonetheless, 44% of
respondents did not believe that students are more involved in online courses than in traditional
ones, suggesting that engagement levels may not always be greater in online settings. Opinions
on learning outcomes were divided, with 38.5% agreeing and 38.5% being neutral about
whether students achieve better outcomes in in-person classes compared to online ones. This
suggests that perceived differences in learning outcomes between the two formats might not be
significant for all respondents.

Discussion
The findings of this research showcase the changing trends in preferences for teaching
English and the detailed viewpoints of seasoned educators. The data on demographics shows a
group of experienced educators, mostly women aged 35-44, with a significant amount of
teaching experience. This demographic profile is important because it represents a group of
individuals who are mature and experienced, likely to possess established opinions and flexible
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teaching approaches necessary for handling the challenges of online and offline teaching
settings.

The balanced distribution of teaching formats, with half of the respondents teaching in
person and a significant portion employing both methods, underscores the versatility and
adaptability of modern educators. This adaptability can be linked to the Constructivist Learning
Theory, which emphasizes the importance of active engagement and the use of diverse teaching
strategies to accommodate varied learning styles. The high level of enjoyment expressed for
online teaching (87.5%) highlights the shift towards embracing digital platforms, driven by the
advantages of innovative teaching tools, broader audience reach, and flexible scheduling. This
finding aligns with current educational trends that emphasize the integration of technology to
enhance learning experiences.

However, the mixed responses regarding technical difficulties and student performance
assessment highlight ongoing challenges in the online teaching domain. The fact that a
significant portion of respondents indicated no particular issues with online teaching suggests
a varied landscape where some educators have seamlessly adapted, while others continue to
grapple with these challenges. This contrast emphasizes the necessity of professional
development and support systems to foster resilience among educators, aligning with Adult
Learning Theory, which posits that adults learn best when they have opportunities to apply
their skills in real-world contexts and receive support during their learning processes.

Educators are generally well-prepared to navigate digital teaching environments due to their
high skill levels with educational technologies and the common use of social media and video
conferencing tools. This skill shows promise for successful online teaching, as it indicates that
teachers are at ease using digital tools to improve their teaching methods. The discovery that a
substantial number of participants think that online courses offer improved personalized
guidance is especially noteworthy. This suggests that online platforms may offer unique
opportunities for tailored educational experiences, which can be a significant advantage in
addressing diverse student needs.

However, the mixed opinions on student engagement highlight a critical area for further
exploration. Different experiences with engagement indicate that some teachers may have an
easier time handling engagement online, while others might face challenges. This disparity
aligns with the Community of Inquiry Framework, which posits that effective online learning
requires a balance of social presence, cognitive presence, and teaching presence to foster
meaningful engagement. This emphasizes the importance of specific strategies to improve
student interaction in virtual environments, such as fostering a sense of community and
belonging among students.

The lasting significance of face-to-face communication in education is highlighted by the
strong emphasis placed on personal connection and interaction in traditional classroom
settings. This inclination towards face-to-face communication follows conventional
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educational values that highlight the importance of teacher-student connections in creating an
effective learning atmosphere. The mixed opinions on the effectiveness of hands-on learning
activities emphasize the varied perspectives on the advantages of traditional teaching methods,
alongside the value placed on the structured environment of in-person classes.

Overall, the positive experiences reported with both online and in-person teaching formats
indicate a general satisfaction among educators. However, the divided opinions on student
engagement and learning outcomes suggest that while both formats have their merits, they also
present unique challenges that need to be addressed. The perception that engagement might not
be universally higher online and the mixed views on learning outcomes indicate that the
effectiveness of each format can vary significantly depending on the context and
implementation.

This research highlights the intricate nature of English language educators' preferences and
motivations for teaching formats. The results emphasize the importance of combining online
and in-person teaching to maximize strengths and overcome challenges. Ongoing professional
growth, technology support, and specific tactics to improve participation and educational
results are crucial for maximizing the efficiency of all teaching methods.

In summary, linking these findings to established theories not only strengthens the rationale
behind the educators’ experiences but also provides a framework for future research and
practice in this evolving educational landscape.

Implications

1. For Educators: The findings suggest that educators should embrace a blended
approach to teaching, utilizing both online and in-person formats to cater to diverse
student needs. Training programs should focus on developing skills in both
environments, ensuring educators can effectively engage students regardless of the
medium.

2. For Institutions: Educational institutions should consider providing continuous
professional development that addresses both technical skills and pedagogical
strategies for online teaching. This can include workshops, mentorship programs, and
peer collaboration to foster a supportive teaching community.

3. For Policy Makers: Policymakers should recognize the evolving landscape of
education and advocate for policies that support the integration of technology in
classrooms. This includes funding for digital resources, infrastructure improvements,
and training for educators to effectively implement new technologies.

4. For Future Research: Further studies should explore the long-term effects of blended
learning on student outcomes and engagement. Additionally, research could investigate
the specific strategies that enhance student interaction and performance in online
settings, contributing to a deeper understanding of effective teaching practices.

5. For Curriculum Development: The findings also imply a need for curriculum
designers to create resources that are adaptable to both online and in-person formats.
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This ensures that learning materials remain relevant and effective across different
teaching modalities.

Limitations

1. Sample Size: The study was conducted with a limited number of participants, which
may not fully represent the broader population of English language educators. This
could affect the generalizability of the findings.

2. Geographic Scope: The research was conducted in a specific geographical area, which
may limit the applicability of the results to other regions with different educational
contexts and cultural factors.

3. Self-Reported Data: The study relied on self-reported data from participants, which
may introduce bias and affect the accuracy of the responses. Educators may have
varying perceptions of their experiences that could influence their reported preferences.

4. Lack of Longitudinal Data: This study captures preferences at a single point in time,
and without longitudinal data, it is difficult to assess how these preferences may change
over time or in response to evolving educational trends.

5. Variability in Online Platforms: The diversity of online teaching platforms and
methods used by educators may affect their experiences and perceptions, making it
challenging to draw definitive conclusions about online teaching as a whole.

Conclusion
This research has shed light on the various likes and reasons of English instructors with both
online and traditional classroom settings. The results show a complex environment where each
format has unique benefits and obstacles. Online teaching is appreciated for its flexibility,
accessibility, and incorporation of technology, but face-to-face teaching is favored for
promoting stronger student-teacher interactions and enabling immediate feedback and
engagement.

The findings have important implications for schools looking to improve teaching methods
in today's digital era. Institutions could think about using a hybrid method that blends the
advantages of both types, providing flexibility while still enjoying the perks of in-person
communication.

Nevertheless, this research has its constraints. The sample size, while adequate for
preliminary observations, is quite limited and might not accurately reflect the broader English
teacher population. Furthermore, biases that could impact the findings may arise from the
study's dependence on self-reported data. Future studies should strive to involve bigger and
more varied samples, as well as potentially conduct longitudinal research to explore how
preferences and motivations change over time.

This study helps us understand better how English teachers view and handle the decision to
teach online or in-person. Pinpointing the main factors that impact these preferences, creates a
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basis for more investigation and real-world use in educational environments, to improve the
overall success of language education.

Recommendations

Following the results of this research, various suggestions are suggested to improve the
teaching of the English language. It is recommended that educational institutions incorporate
flexible teaching options to cater to a range of teacher preferences and enhance effectiveness,
based on the preferences for online and in-person formats that have been identified. Teachers
need specific training to use online teaching tools and strategies effectively, so they can be
prepared to teach in different environments. Moreover, further studies need to examine the
lasting effects of hybrid teaching methods on student performance and teacher contentment.
Educators are advised to take these insights into account when developing curricula and support
systems to better match changing educational requirements. By putting these suggestions into
practice, schools can enhance their support for educators and enhance the overall standard of
English language instruction.

Ethical Considerations

In this study, ethical concerns are of utmost importance to uphold the integrity and honor
the participation of participants. All the individuals were briefed on the aim of the study and
their entitlement to remain anonymous and have their information kept private. The survey was
created to gather information anonymously, and answers were stored safely to ensure
confidentiality. All participants willingly took part in the survey after providing informed
consent. The research followed ethical guidelines to prevent harm to participants and to
guarantee that their feedback was only utilized for research objectives. This method not only
maintains the ethical principles of academic research but also promotes trust and openness
between researchers and participants.
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